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Introduction
The Queensland Teachers’ Union (QTU) represents more than
43,000 school teachers, principals and TAFE teachers who
work in the Queensland Government’s primary and secondary
schools, special schools, senior colleges, TAFE colleges and
other educational institutions. For more than 128 years, the
QTU has been dedicated to the promotion and protection
of high quality state education and to ensuring that all
Queenslanders have access to the education and skills they
need to contribute to the economic and social development
of our state.
The QTU asserts that money spent on education yields a high
return on investment that continues for generations, and we
urge the state government to continue to prioritise education
and training when developing the state’s budget. We have
seen clear evidence from the results of the current “Investing
for Success” commitments and its precedent programs
that schools provided with additional resources use them to
support student needs with great effect. While the programs
and results are as varied as the schools themselves, the
constant is that increased funding to schools led to improved
outcomes for students. Coupled with commitments to
additional teachers, school support staff and facilities, the
current state government is beginning to positively address
resource deficits in state schools. However, much more
remains to be done. This submission attempts to provide
guidance on priority areas for investment in Queensland
education.
If a budget is not just a set of numbers but a statement
of values, we assert that increased education spending
shows our state values not just the students currently in our
classrooms, but also the goal of a fairer society.
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Money spent on
education yields
a high return on
investment that
continues for
generations

Summary of recommendations
The QTU calls on the Queensland Government to:
Recommendation

Page

prioritise securing guarantees from the Commonwealth that will deliver years five and six of the Gonski funding
model.

7

commit to increasing the proportional spend on education by an additional 1 per cent in its 2017/18 Budget and
providing additional funds consistent with the Australian Education Act 2013 provisions for Gonski states through
indexation of the state’s education investment by 4.7 per cent per annum.

8

provide promised additional resources that continue to put downward pressure on class sizes.

9

immediately commit resources to the rapid development of a classification review process with outcomes
implemented by the end of 2018 at the latest, and ensure that this review addresses the specific concerns of
principals of small schools.

11

commit funding sufficient for the ongoing implementation of the Mentoring for Beginning Teachers program
beyond 2017.

12

ensure that any curriculum decisions that will impact on schools are fully funded by Treasury, and provide
additional staffing to schools in 2019 to ensure that the new senior assessment and tertiary entrance system
does not disadvantage students or teachers.

14/15

immediately commit to the ongoing operation of ECDPs as an integral part of the Queensland education system
and commit funding to ensure that ECDPs can cater to the needs of students.

16

provide both adequate staffing and funding support to schools to cater for all students who have a disability as
defined by the federal disability standards.

17

ensure that the department is funded to urgently review the flawed WSS-SLR staffing model and centrally fund
the regional allocation of student support services, including AVT, on the basis of student numbers and school
complexity, and to embed this in the schools’ allocative model.

17

provide a further 45 permanent guidance officers to primary and special schools using the allocative model
methodology with an overlay for complexity.

18

implement a comprehensive medium and long-term planning process to ensure that all Queenslanders have
access to free and secular state schools in their local community, and develop a plan for school infrastructure that
includes building and staffing to deliver additional special schools as a matter of priority.

20

develop and implement plans to install climate control in all Queensland state schools by 2020.

20

prioritise the review of attraction and retention measures for teachers and school leaders and commit to the
construction or purchase of higher standard accommodation for teachers and principals in rural and remote
centres.

21

establish an ICT fund based on socio-economic status to guarantee equity of access to technology in education,
and centrally fund access to ICT technicians for all state schools.

22

continue support for, and enhance, the Remote Area Teacher Education Program (RATEP).

23

prioritise the permanent appointment of Aboriginal and Torres Strait Islander teachers to ensure that their role in
our education system can be promoted and protected.

23

quarantine at least 70 per cent of the state’s training budget for TAFE Queensland and amend current funding
arrangements for TAFE to ensure that training providers are awarded funding based on the proportion of training
they actually deliver.

24/25
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International context
The QTU believes that Australia should
aspire to an education system that
demonstrates high quality and high equity.
The QTU asserts that these aspirational
values are embedded in the Melbourne
Declaration on Educational Goals for Young
Australians.
To continue shaping a world class education
system, delivering high quality and high
equity for all, governments must make
education a priority and increase schools
funding as per the full six year Gonski
funding model. Australia continues to lag
behind other OECD nations in expenditure
on education. Advanced OECD nations, such
as the United Kingdom, Switzerland, Canada
and Austria expend more than 30 per cent
of their GDP on education. Australia, on
the other hand, is a low to medium funder
of education, expending only 18 per cent
of its GDP per capita on primary education
and 23 per cent of its GDP per capita on
secondary schooling, ranking 26th and
24th respectively of the 34 OECD countries
reporting.
Australia will lag behind global competitors
unless years five and six of the Gonski
funding model are realised.

Australia should aspire to
an education system that
demonstrates high quality
and high equity
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Federal school funding
The QTU asserts that it is the
responsibility of government to fund
fairness in education and training,
enable opportunities for all, and ensure
high quality and high equity. That’s why
the QTU is proud to continue to engage
with local communities in support of
the Gonski campaign. We know that
Queensland state schools have benefitted
from Commonwealth funded programs
like National Partnerships and, more
recently, the equity loadings enshrined
in the Australian Education Act 2013.
The QTU asserts that the evidence from
Queensland state schools demonstrates
that increases in Commonwealth
investment in education yield improved
student outcomes. We urge the federal
Liberal/Nationals Coalition to commit to
Gonski funding, and stop playing politics
with our children’s future.
The QTU supports the funding measures
in the Australian Education Act 2013.
However, the QTU believes that
governments at a state and federal
level must commit to the full six years
of the Gonski funding model if the
gaps in resourcing that are holding
students back are to be closed. The full
implementation of the Gonski funding
model is required to maintain Australia’s
global competitiveness and to achieve
social equity. The Commonwealth
Government must restore the $30 billion
black hole in schools funding, so that
school communities can target factors of
educational equity, including:

language proficiency
• schools that are not in major cities
• schools that are not large schools.
The urgent need to increase school
funding and to close the gap on resourcing
is evidenced in part by data on students
with disability. In 2014, the Nationally
Consistent Collection of Data on Students
with Disability project identified that
598,824 students with disability were
enrolled in Australian schools, and the
Report on Government Services states
that 76 per cent of students with disability
were enrolled in a state school. In
Queensland, 80 per cent of state school
principals have reported that they had to
reallocate funds from their school budget
because students were either ineligible
for targeted government funding or the
amount received by the school was
inadequate.
The QTU calls on the Queensland
Government to prioritise securing
guarantees from the Commonwealth that
will deliver years five and six of the Gonski
funding model.

• students with disability
• Aboriginal and/or Torres Strait Islander
students
• students with low socio-economic
status
• students who have low English
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Funding Queensland schools
The partial implementation of the Gonski
funding model has resulted in increased
resourcing for Queensland schools.
Gonski funding has enabled teachers and
school leaders to develop programs that
help meet the individual learning needs
of students. Building on case studies of
success, funded by National Partnerships,
great results are being delivered across
the state, as is evidenced by improved
academic outcomes, improved school
attendance, supported wellbeing of
students, and more. To continue to
advance an agenda of quality and equity,
guaranteed funding of programs like
Investing for Success is needed.
The QTU welcomes Investing for Success,
which is delivering an additional $480
million to state schools in 2016 and
2017, and congratulates the Queensland
Government on its funding methodology,
which is needs-based and in accord with
the Gonski funding model. The funding
commitment:

• enables programs to be delivered into
the future
• affords opportunities for the
department to maximise permanent
employment of the teaching workforce.
The QTU asserts that investing in education
is an investment in this state’s future,
and recognises action by the Palaszczuk
government to increase education
spending as a proportion of the state
budget. The QTU believes that if a Budget is
a statement of values, and the Palaszczuk
government values a high quality and high
equity education system, then the it should
commit to increasing the proportional
spend on education by an additional
1 per cent in its 2017/18 Budget. The
QTU also calls on the state government
to commit to providing additional funds
consistent with the Australian Education
Act 2013 provisions for Gonski states
through indexation of the state’s education
investment by 4.7 per cent.

• provides more certainty for school
communities

Directing additional
resources towards the most
disadvantaged students is a
cost-effective strategy that will
have the greatest impact on
improving overall performance
Gonski Final Report, 2011
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Class sizes
QTU members, parents, caregivers and the community know that
class size matters. International research shows that students
from disadvantaged backgrounds who can access learning in
smaller classes are more likely to experience long-term success
at school and beyond. Throughout the state, QTU teachers and
school leaders are reporting that additional funding means that
smaller classes can be created, and that smaller classes yield
improved student outcomes. Research evidence shows that
students who learn in smaller classes can access more individual
teacher time, which means learning can be personalised and
behaviour and wellbeing can be more closely monitored.
The importance of class size is captured in the Queensland
Government and QTU’s recent enterprise agreement, in which
“the parties acknowledge the fundamental importance of class
size contributing to the learning of students and the health and
welfare of teachers.” Significantly, as well as explicitly recognising
the role class size plays in student learning, there is clear
recognition that class size commitments are crucial to ensuring
teacher health and wellbeing. No class should be over-sized due
to a lack of funding. Through the enterprise bargaining process,
for the first time the Department of Education and Training
State School Teachers’ Certified Agreement 2016 makes explicit
reference to composite classes, including a clause indicating
that where composite classes exist across cohorts (e.g. year 3/4
composite) the class target will be that of the lower cohort.
The QTU calls on the Queensland Government to provide
additional resources that continue to put downward pressure
on class sizes. Specifically, the Queensland Government should
recognise the importance of class size in:

QTU members,
parents,
caregivers and the
community know
that class size
matters

• early years learning
• year 10
• in all variations of composite classes.
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Staffing
The QTU has welcomed the Palaszczuk
government’s delivery of its 2015 election
commitment to 875 FTE teaching positions
above growth. This has contributed to
restoring the rounding benefit to primary
schools and the reallocation of secondary
specialist teachers, resourcing which
had been removed by the former state
government through the denial of 519 fulltime equivalent teaching positions (FTE).
The QTU will continue to monitor the impact
of the additional teaching positions on class
sizes.
The QTU reasserts that the commitment to
funding Investing for Success, in addition
to the commitment to creating an additional
875 FTE teacher positions, ought to enable
the department to maximise permanent
employment for teachers, ensuring the
implementation of the maximisation of
permanency provisions of the Department
of Education and Training State School
Teachers’ Certified Agreement 2016.
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School leaders
The outcomes from the 2016 enterprise bargaining process included a
commitment to a review of the outdated classification and salary structure
for all school leaders. The QTU calls on the Queensland Government to
commit resources to the rapid development of a review process and to its
implementation by the end of 2018 at the latest.
The QTU acknowledges the additional support for principals of small
schools through the allocative model for the additional 875 teachers
negotiated between the QTU and the Palaszczuk government. More
needs to be done to address the specific concerns of principals of small
schools and the QTU calls on the government to ensure that this matter is
addressed through the review of the school leader classification and salary
system.
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The teaching profession
The QTU acknowledges the findings of
the OECD’s 2015 Education at a Glance
study, which demonstrates that Australian
teachers teach more hours per year than
their contemporaries in almost all other
OECD countries. In particular, the QTU
acknowledges the report’s recognition of
the importance of non-contact time (NCT),
which gives teachers time for preparing
lessons and assessing and correcting
students’ work. The QTU notes that, despite
exponentially increasing workloads over
the past two decades, there have been no
increases in NCT for teachers. The recent
enterprise bargaining process secured
a strengthened definition of non-contact
time and ensured the replacement of
non-contact time missed due to school
activities. The QTU calls on the Queensland
Government to begin discussions with
the QTU about a modernisation of NCT
provisions for all teacher.

The QTU believes that the retention of high
quality beginning teachers can best be
achieved through maximising permanency,
increasing beginning teacher salaries,
and improving the quality of the Mentoring
Beginning Teachers (MBT) program.
Effective and supportive mentoring is
essential for the professional growth of
beginning teachers as they work towards
proficiency in the Australian Professional
Standards for Teachers and beyond. The
first two imperatives are well in hand as
a consequence of the 2016 enterprise
bargaining outcomes, however the QTU
calls on the Palaszczuk government to
commit funding sufficient for the ongoing
implementation of the MBT program
beyond 2017.
The QTU believes that the amount of
time allocated to beginning teachers and
their mentors is a major impediment

Australian teachers teach more hours
per year than their contemporaries in
almost all other OECD countries
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to the quality of MBT. The QTU calls
on the Queensland Government to
ensure that the department is funded to
implement quality assurance measures
that quarantine the allocation of MBT
time to schools for the benefit of
beginning teachers and their mentors,
and to guarantee that MBT programs
successfully kick start the careers of the
next generation of great state school
teachers. The QTU also calls on the
Queensland Government to ensure that
the department is funded to ensure that
full-time beginning teachers and their
mentors are allocated a workload that
is commensurate to 0.8 FTE to support
their transition from Graduate to Proficient
standard.
The QTU is committed to working with
the Department of Education and
the Queensland College of Teachers
to implement a pilot of a certification
process for highly accomplished and
lead teachers in two regions throughout
2017. Negotiated through the enterprise
bargaining process, this pilot will result in
teachers with certification being available
to support the deliberations of the QIRC
in 2018 regarding the remuneration to be
made available from 2019.

The introduction of these new teacher
classifications over and above existing
pay scales and aligned to the Australian
Professional Standards for Teachers
and the absence of quotas limiting the
numbers of teachers who may access
these classifications following certification
is a welcome development. The QTU
believes that these new positions will offer
an important means of recruiting and
retaining teachers who are committed
to providing a high quality and high
equity service to students and school
communities. The Australian Institute for
Teaching and School Leadership national
certification process involves the applicant
paying a fee to undergo certification. While
this fee is not applicable to participants in
the pilot certification process, government
policy indicates that a fee will apply when
certification becomes available to eligible
applicants from 2019. The QTU believes
that the certification process must be
subsidised by the government, such that
any co-payment to be made by applicants
does not prove onerous or a deterrent to
those considering applying.
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Curriculum and assessment
The Australian Curriculum was launched in 2008. In October
2015, version 8.0 of the Australian Curriculum was released.
In the same month, the Queensland Government released
“Advancing Education”, which aims to fast track a digital
technologies curriculum - with a focus on the application of
coding and robotics, boosting student engagement in STEM,
expanding the study of culture in languages in the P-12
years, and expanding VET options in schools. Additionally,
the Queensland Curriculum Assessment Authority (QCAA)
continues to work in the space of external assessment
models and the creation of new senior syllabus documents.
While the current government policy focus is on STEM and
digital technologies, the QTU maintains that students must
have access to quality curriculum in all learning areas,
including HPE, the arts and languages.
The QTU asserts that the implementation of any new
curriculum requires all teachers to be provided with sufficient
professional development and support services to enable
familiarisation with and knowledge of the new curriculum.
Professional development and support materials produced
by the QCAA and associated with new curriculum should be
fully funded by Treasury. Professional development programs
aimed at the successful implementation of new curriculum
should be carefully planned and sustained over time to
ensure that the new curriculum underpins high quality and
high equity in Queensland state schools. The QTU calls on
the Queensland Government to ensure that any curriculum
decisions that will impact on schools are fully funded by
Treasury with additional allocation of resources, including
non-contact time.
| page 14 |

The implementation
of any new
curriculum requires
all teachers to
be provided
with sufficient
professional
development and
support services

The QTU believes that C2C materials
must be maintained and updated in
a timely way to support those schools
who use them. It is important that C2C
retains an adequate level of funding
in order to maintain the value of these
resources, which have been developed
at great expense to the government.
Teachers and school leaders have
expressed serious concern about their
capacity to maintain access to a range
of senior secondary subject areas as the
new senior syllabuses and assessment
are introduced in 2019. The QTU
asserts that additional staffing must be
provided to schools in 2019 to ensure
that students are not disadvantaged
and teacher workload is not adversely
impacted by the transition to the new
system. It is also important to note
that if the new senior syllabuses and
assessment system does not enable
schools to offer subjects via the
combined or composite class approach,
significant additional resourcing will
need to be made available to ensure that
students across the state retain equity of
access to curriculum.

to support them in implementing this
essential element of the curriculum.
The QTU also calls upon the government
to provide a Respectful Relationships
curriculum adviser in each region to
provide advice and support to schools
in both implementing the curriculum
statewide and responding to the needs
of school communities as they arise.
The QTU calls for the teaching of
languages other than English to be
expanded to all year levels. Currently,
the teaching of languages is required in
years 5-8 inclusive. The QTU welcomes
the staged and strategic extension
of the required language program to
years 3 and 4. If the goal is to achieve
an increase in the number of students
studying language in the senior years,
significant investment must be made
at a system level to support language
teachers and school leaders to promote
the value of language learning in primary
schools.

To support quality language programs,
the QTU calls for the reintroduction of
full-time regional language coordinators
for each region, to provide support and
The Respectful Relationships curriculum professional development to language
materials developed as a response to the teachers in the region and promote the
recommendations of the Not Now Not
language in the school community. To
Ever report are welcomed by the QTU.
support this initiative, the QTU calls on
The QTU believes that simply making
the government to fund the writing of
these materials available is not enough
language programs and coordinated
to ensure their effective implementation. professional development for language
Teachers require professional
teachers.
development and familiarisation time
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Support for students
The QTU supports in principle the
implementation of the National Disability
Insurance Scheme (NDIS) and the opportunity
it offers people with a disability to access
coordinated, resourced support throughout
their life. The QTU welcomes the commitment
of significant additional funding from both the
federal and state governments to implement
the NDIS, and supports the department’s
position that the NDIS stops at the school gate.
The QTU notes the ongoing roll-out of NDIS
across Queensland and the significant
challenges experienced in the early launch site
in Townsville, which reflect larger issues across
the nation. Media reports on major failings in
the NDIS model are of great concern for the
QTU and the students and families who will
rely on this new funding model for enhanced
services. The QTU calls on the Queensland
Government to take a cautious approach to
the ongoing roll-out of the NDIS, to ensure
that flawed structures and program failures
are eliminated to the greatest extent possible
before more families are incorporated.
The QTU believes that early childhood
development programs (ECDPs) are essential
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for Queensland’s most vulnerable children.
ECDPs support young Queensland children
with a diagnosed or suspected disability and
their families with wrap-around care. The QTU
strongly supports the continuation of ECDPs in
all regions throughout the state. The QTU notes
the Palaszczuk government’s commitment
to the continued operation of ECDPs in
Queensland and the planned review in 2020.
The QTU calls on the Queensland Government
to immediately commit to the ongoing operation
of ECDPs as an integral part of the Queensland
education system and, despite the model
of early intervention embodied in the NDIS,
commit funding to ensure that ECDPs can
cater to the needs of students aged birth to five
throughout the state.
In our 2016-17 budget submission, the QTU
called on the government to improve allocations
of leadership roles in special education in
recognition of the increasing demands of
special education services and the impact of
the NDIS. The QTU notes that the allocation
of the 875 additional teachers above growth
promised and delivered by the Palaszczuk
government will see additional deputy
principal positions created in Queensland

special schools. The QTU also welcomes the
outcomes of the recent enterprise bargaining
negotiations, which delivered guaranteed
release time for heads of special education
services (HOSES) and elevated those in the
largest and most complex special education
programs to the newly-created position of
deputy principal (special education) in the
school leader salary stream.
The QTU calls on the state government to
provide both adequate staffing and funding
support to schools to cater for all students
who have a disability as defined by the federal
disability standards. The current EAP process
only identifies and provides support for those
students who have a verified disability.
The QTU believes that advisory visiting
teachers (AVTs) are vital in providing specialist
knowledge and skills to support students with
disability and their teachers. Current allocations
have reduced this vital service to students
with low incidence disabilities, i.e. hearing
impairment, visual impairment, physical
impairment and intellectual impairment.
Schools are highly nuanced workplaces, and
the QTU calls on the Queensland Government
to recognise the crucial role that AVTs play in
supporting high quality curriculum and therapy
delivered inside the school gate. AVTs will also
provide a vital conduit between stakeholders,
including teachers, students and their families,
as well as other services including NDIS
providers.

“It is the right thing to do
to ensure these students
reach their full potential
and are contributing to
the communities in which
they live”
Theresa Duncombe, parent, Nambour

The allocation of behaviour services and
learning support resources directly to schools,
using the Whole School Support – Student
Learning Resource (WSS-SLR) model, fails to
adequately address the needs of Queensland
schools. The QTU calls on the Queensland
Government to ensure that the department
is funded to urgently review the flawed WSSSLR staffing model and to centrally fund the
regional allocation of student support services,
including AVT services, on the basis of student
numbers and school complexity, and to embed
this in the schools’ allocative model.
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Queensland recognises
the importance of
measures that focus on
promoting mental health,
resilience and wellbeing

Guidance
Mental health is identified by the
Commonwealth, state and territory
governments as a national health priority.
Renowned psychiatrist Professor Patrick
McGorry notes that the prevalence of
mental health problems among Australian
children aged 4 – 12 could be as high
as 14 per cent, and the Australian Early
Development Index (AEDI) states that 26.2
per cent of Queensland’s five year olds
are developmentally at-risk. Queensland
recognises the importance of measures that
focus on promoting mental health, resilience
and wellbeing through prevention and early
intervention.
Guidance officers are on the frontline of
providing support for these children, as well
as “kids in care” and children experiencing
domestic or family violence. An increasing
number of students transition between schools
and are supported by guidance officers,
who meet the needs of students and their
families with complex transition plans. The
QTU acknowledges the additional 45 guidance
officer positions in secondary schools that
were announced in the 2015/16 Budget. The
QTU views this announcement as recognition
of the high quality specialist service that our
guidance officer members provide and that
they are qualified and experience teachers
whose teaching qualifications provide a
solid foundation to the specialised work they
undertake. While acknowledging this pledge
of new guidance officer positions in secondary
schools, the QTU now calls on the Queensland
Government to provide a further 45 guidance
officer to primary and special schools, using
the allocative model methodology with an
overlay for complexity. Concomitant funding
of additional senior guidance positions to
coordinate and supervise guidance services is
also called for.
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The QTU is concerned that relieve-abovelevel positions for guidance officers remain
untenured for unacceptable lengths of time.
For example, the QTU continues to assert that
where a relieve-above-level guidance officer
position has existed for more than two years,
a clear need has been established and the
department ought to create an additional
permanent guidance officer position. The
QTU calls on the department to undertake a
review of staffing that identifies positions that
have been filled by acting or relieving above
level employees for more than two years, and
to convert these positions into substantive
positions.
The additional complexities that schools
encounter often relate to mental health issues,
trauma, students at risk in families engaged

with Child Safety and other agencies, students
in care, socio-economic concerns and unverified
behavioural issues. Guidance officers are well
placed, qualified and experienced to deal with
these additional and ever increasing issues. To
ensure that all schools in complex communities
have access to high quality guidance services,
the QTU calls on the Queensland Government
to staff these schools at a ratio of one guidance
officer per 500 students. As with the provision
of learning support resources discussed above,
the QTU calls on the Queensland Government
to centrally fund the regional allocation of
guidance officers on the basis of student
numbers and school complexity, rather than the
flawed WSS-SLR staffing model.
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Buildings and maintenance
Australian Council for Education Research
modelling reveals that by 2020 there will
be an additional 106,320 FTE students in
Queensland schools, equating to over four
hundred extra classes of students. This means
that, each year, the Queensland Government
will need to allocate funds to provide extra
classrooms and facilities to accommodate
these additional students and staff. While the
QTU acknowledges the planning of some new
schools to accommodate enrolment growth,
it calls on the Queensland Government to
implement a comprehensive medium and
long-term planning process to ensure that all
Queenslanders have access to free and secular
state schools in their local community.
Rapid and sustained increases in student
numbers in state schools are also creating
significant pressure on the facilities in existing
schools. The QTU acknowledges the appropriate
use of temporary buildings is a necessary part
of managing significant demand for school
buildings and the potential for population
movement to render expensive facilities
unusable. However, plans must be made for
the replacement of temporary buildings with
permanent classrooms and the construction
of additional facilities to accommodate new
personnel appointed to existing schools.
The QTU has long argued that additional
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special schools are needed to serve students
across Queensland. To meet the needs of
students with disability, the QTU calls on the
Queensland Government to develop a plan for
school infrastructure that includes building and
staffing to deliver additional special schools as
a matter of priority.
The QTU acknowledges actions taken by the
Palaszczuk government in response to the
Queensland Audit Office (QAO) Maintenance
of Public Schools report. The QTU also
acknowledges the announcement in the
2016-17 Budget of an ongoing commitment
by the Queensland Government to a Budget
allocation for school maintenance equivalent
to one percent of the total asset replacement
value. The QTU will continue to monitor the roll
out of the shift in focus to preventative and
predicative maintenance.

Housing/RAIS
The QTU welcomes the Queensland
Government’s Beyond the Range scholarships
for beginning teachers. The QTU believes that
all state school students are entitled to high
quality and high equity teaching and learning
programs, and that regional and remote
state schools throughout our diverse state
will benefit from Beyond the Range, which
encourages high performing graduate teachers
to move to regional Queensland.
The QTU acknowledges a commitment to review
the attraction and retention benefits available
to teachers and school leaders arising from the
Department of Education and Training State
School Teachers’ Certified Agreement 2016
negotiations. The QTU calls on the Queensland
Government to prioritise the review of teacher
and school leader attraction and retention
measures to deliver restoration of an effective
system at a time of critical teacher shortages in
rural and remote settings.
In addition to restoring the real dollar value
of RAIS benefits, the QTU believes that the
following improvements are required. RAIS
should include the provision of additional
TRS for state school teachers and school
leaders to enable them to access face-to-face
professional development, and accelerated
transfer point accrual with accelerated accrual
of leave entitlements is required. Wellbeing

of teachers in remote locations should also
be a priority of the Queensland Government,
and the QTU believes that teachers and school
leaders should be afforded access to dedicated
resources that support health and wellbeing.
Along with RAIS, appropriate and affordable
accommodation is needed to house teachers
and school leaders in regional and remote
Queensland. Just as the real dollar value of
RAIS has declined, so too has there been a
long decline in standards and availability of
teacher accommodation. The centralisation of
housing under the previous state government
was intended to result in improvements to the
standards and availability of housing, and the
QTU affirms that this LNP state government
promise has not been delivered. The QTU calls
on the state government to commit to the
construction or purchase of higher standard
accommodation in rural and remote centres. In
addition, the QTU believes both the Department
of Education and Training and the Department
of Housing and Public Works should be funded
to acquire accommodation from the private
market at what is currently considered market
low valuation, e.g. accommodation in mining
centres. The QTU believes that the review of
employee accommodation that was stopped in
2012 should be completed and implemented
as a high priority.
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Information and communications technology
The introduction of new technologies
into teacher pedagogy has largely been
on an ad hoc basis, and it has relied to a
considerable extent on the goodwill and
voluntary efforts of teachers and others in
school communities. QTU members continue
to report frustration with ICT matters that
hinder the implementation of teachers’
pedagogical practices. QTU members express
concerns with the reliability of servers and
network accessibility, insufficient bandwidth
that hinders effective teaching and learning,
maintenance of Computers for Teachers (CFT)
devices, and cyber safety for students. All state
schools need to have confidence in the ICT
network and infrastructure in order to reap the
benefits of information and communication
technologies in education. To this end, the
QTU calls on the Queensland Government to
centrally fund access to ICT technicians for all
state schools.

The roll out of bring your own device (BYOx)
programs in Queensland state schools
is leading to increased equity gaps. QTU
members report slow rates of uptake of BYOx
in low socio-economic areas; elsewhere QTU
members report challenges to quality teaching
and learning programs resulting from some
learners having the latest technology while
other students in the same classroom have
devices that are more than five years old. To
support the equitable implementation of digital
technologies, the QTU calls on the Queensland
Government to establish an ICT fund based on
socio-economic status to guarantee equity of
access to technology in education.

Queensland’s improved results
in NAPLAN are at risk if service
reliability cannot be guaranteed
in an era of online testing
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Aboriginal and Torres Strait Islander education
The QTU considers the place of Aboriginal and
Torres Strait Islander histories and cultures
as a cross curriculum priority of the Australian
Curriculum as central to efforts to embed
essential understandings of the first peoples
of our nation. The QTU calls on the Queensland
Government to allocate funds to guarantee
access to expert professional development and
curriculum support to allow this potential to be
realised.
The QTU believes that funded programs
that encourage Aboriginal students and/or
Torres Strait Islander students to enter the
teaching profession need to be expanded
and maintained. The QTU advocates for the
continued support and enhancement of the
Remote Area Teacher Education Program
(RATEP).
The QTU believes that professional
development opportunities should be available
to all state school teachers and school leaders,
in pre-service training and throughout their
career, to support the development of practice
around Australian Professional Standards 1.4
and 2.4. Standard 1.4 is strategies for teaching
Aboriginal and Torres Strait Islander students,
and Standard 2.4 is to understand and respect
Aboriginal and Torres Strait Islander people to
promote reconciliation between Indigenous

and non-Indigenous Australians. Investing
in the professional development of state
school teachers is vital in Queensland, where
84 per cent of Aboriginal students and/or
Torres Strait Islander students attend a state
school, accounting for 8.9 per cent of total FTE
enrolments.
The QTU believes that Aboriginal and Torres
Strait Islander educators should have the
opportunity to access mentoring and career
progression. We applaud DET for their
Aboriginal and Torres Strait Islander Aspiring
Leaders program, and seek funding for this
program to continue.
While the number of teachers who are
Aboriginal or Torres Strait Islander remains
small, the QTU believes that none of these
teachers should be subject to precarious
employment. In the process of implementing
the maximisation of permanency provisions
of the Department of Education and Training
State School Teachers’ Certified Agreement
2016, and in the interests of affirmative action,
the QTU calls on the government to prioritise
the permanent appointment of Aboriginal
and Torres Strait Islander teachers to ensure
that their role in our education system can be
promoted and protected.
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TAFE
TAFE Queensland has a proud history of
delivering high quality vocational education and
training, but this was undermined by the former
state government’s cuts. The QTU reasserts
calls for the government to ensure that TAFE’s
assets remain Queensland assets, accessible
to all Queenslanders and for the benefit of all
Queenslanders.
The deregulation of vocational education and
training (VET) by the former state government
was an attack on TAFE Queensland’s proud 134
year history of delivering on its community service
obligation. The QTU believes that the deregulation
of the VET sector has led to institutional decision
making that is adversely impacting on the TAFE
brand. Instead of pursuing highest quality training,
TAFE is competing with private for-profit sector
practices, variously described in the Australian
Senate as “exploitative”, “unscrupulous” and
demonstrating “evidence of rampant abuse”. In
light of the “rampant abuse, accelerating costs,
and doubling of bad debt” that the Australian
Senate found in the vocational education sector,
the QTU welcomes the Palaszczuk government’s
commitment to creating a Queensland Training
Ombudsman. To further support the efforts of
TAFE to rise above the failings of the private forprofit VET sector, the QTU calls on the Queensland
Government to quarantine at least 70 per cent of
the state’s training budget for TAFE Queensland.
The QTU believes that investment in skills and
training is an investment in this state’s future,
and that investing in TAFE teachers ought to be
viewed as asset building, not as a liability. To
restore public confidence in TAFE, the QTU calls
on the government to fully fund TAFE’s community
service obligation and enshrine this in a TAFE
charter to the Queensland people.
One practical way of ensuring that TAFE is funded
appropriately would be the cessation of the
practice of providing funding for “J” results only.
The current policy means that TAFE results, a
“K” result, account for all training except for the
workplace learning component of competencies.
Students cannot be awarded a “J” result until
signed off in the workplace. This results in TAFE
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delivering the vast bulk – up to 80 per cent
– of the training but receiving no funding.
Other providers exploit this policy to deliver
the workplace assessment and collect the
full funding allocation. The QTU calls on the
state government to amend current funding
arrangements to ensure that training providers
are awarded funding based on the proportion of
training they actually deliver.
The QTU welcomes the recent conclusion
of TAFE enterprise bargaining negotiations,
commenced under the previous government
in 2013. The outcomes from the negotiations
protect the accumulated working conditions
of TAFE teachers and education leaders and
secure real salary improvements.

Vocational education and training in schools
(VETiS) has become an increasingly important
component of education, because it offers
alternative pathways, keeps students engaged
in learning and helps address skills shortages.
Queensland remains the nation’s leader in
VETiS.
The QTU expresses concern at unmet needs
such as industry release time (required to
maintain currency and other professional
development), as well as the provision of
suitable physical spaces and resources. The
QTU calls on the Queensland Government to
establish a fund to support VETiS programs that
will allow teachers to re-organise work patterns
to enable them to improve the quality and
equity of support for VET students.
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If a budget is not just
a set of numbers but a
statement of values, we
assert that increased
education spending shows
our state values not just
the students currently in
our classrooms, but also
the goal of a fairer society
for all

| page 26 |

We must ensure the
state budget reflects the
values we share and that
education funding is
prioritised to deliver on
this vision
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